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Instructions

Pacing

Teach one new pattern (sh, th, ck) or one new set of consonant blends (amp, est,
st, br) per day. Or, teach two or more patterns per day, if students are able to master
the material. Be sure to practice every day so that students can remember the sounds
for the patterns.

Materials Needed

Decoding Practice book, phonogram cards, sight word cards, pencils and lined
paper. For a whole class, print the enlarged version of the charts (available at
www.soundcityreading.com) and post them on the wall.

Daily Lesson Plan: Eight Easy Steps

1. Teach A New Pattern: Show the card, model the sound, and have each student
repeat individually. When teaching a new set of consonant blends, instead of using
flashcards, model the sounds from the truck chart, and have students repeat.

2. Sound Chart Review: Use the charts in this book. Do each chart in order. Go
from left to right, starting with the top row. Point to each letter or letter pattern
and model the sound. Students repeat. Say both the sound and key word for each
pattern when you begin each book. After a few days, just say the sounds and skip
the key words. As soon as possible, point to the patterns and let the students say
the sounds without any modeling from you.

Because they are organized visually into logical groupings on the page, with pic-
ture cues to help students remember the sounds, the sound charts provide students
with a mental framework for understanding and remembering all of the phonogram
patterns. Students start with just a few patterns; in each succeeding book new pat-
terns are added to the charts. Students master the patterns in one book before going
on to the next book.

3. Sound Card Review: In this step, students must remember the sound for each
letter pattern without the benefit of picture cues. Go through all of the cards that
have been taught, in order, ending with the newest card. Students say the sound
or sounds (if there are more than one) for each pattern. Do not use key words.

This step is important because students are learning to recognize the letter pat-
terns without the benefit of the picture charts. They are responding with the sounds
only, without using key words. This is exactly what they will need to do to read
words.

4. Apply The New Pattern: Students read the words and sentences with the new
pattern.
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5. New Sight Word Intro: Introduce any new sight words that are listed on the
page, after students have read the phonetic words for that pattern. Show the
card, say the word, and have students repeat in unison. Call on several students
to make up a sentence using the word.

Sight words are taught as exceptions to the rule. The new pattern does not
represent the expected sound. Remind students that these words cannot be

osounded outdé in the wusual way. They
memory.
6. Spelling Dictation: Display the card for the new pattern. Dictate several let-

ters and phonogram patterns, including the new pattern. Dictate ten of the new
words. Students pronounce the word and then say the individual sounds while
they write the related letters on lined paper. Show any new sight word cards, say
each word, and have students copy them. These words cannot be sounded out
and must be learned visually. For sight words, students may say the letter
names (instead of sounds) as they write them. You may also want to dictate a
few words with suffix patterns. Finally, dictate a sentence containing words that
have been studied during the dictation period.

Students should not be able to see
important for them to listen and figure out the sounds in the word for themselves.
They then translate the sounds into the word by writing the letters. If they forget
the new pattern, they can look at the card on display to help them remember it.

7. Sight Word Review: Students read all of the sight words that have been
taught, in unison. Dondét read words
word flashcards or the sight word list at the end of this book.

8. Read The Story: If there is a new story, have students read it. If not, have
them reread the previous story. If the stories are short, reread several review
stories.

Work towards mastery. Keep practicing until students can read each page
confidently, without hesitation. Ask questions frequently to make sure students un-
derstand and relate to the story.

Troubleshooting

1. If students have difficulty reading the words, do the spelling dictation (step six)
before reading the words (step 4). This may seem counterintuitive, but in prac-
tice it works very well. In order to write the word, students must analyze the
sounds in the word carefully, and use the letters in the new pattern while writing
the word. This is a multi -sensory process; students say the sounds, hear the
sounds, write the letters, and see the letters. Using this combination of senses all
at the same time lays the groundwork for students to understand the process of
phonetic coding (spelling) and decoding (reading), making it easier to read the
words.

mu s t
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2. If students have difficulty spelling the words, call on individual students to
say the sounds one at a time, while arranging moveable letter cards in a
pocket chart to build the word. Then cover the word and have all the stu-
dents say the sounds again while writing the word on paper. Or, pass out
sets of plastic letters, and have students spell each word with plastic letters
before writing it.

3. If students have difficulty reading the stories, read them aloud first, discuss
them, and then have students read them. If necessary, read one line at a
time, and have students echo read each line in unison. Then listen while
students reread the whole story aloud, reading together. Finally, have stu-
dents take turns reading to each other in pairs. Send the story home to read
aloud for homework.

More Trouble Shooting

I f the above steps dondt solve the
with segmenting (hearing the separate sounds in words) and decoding (seeing
the individual patterns in words and translating them into sounds to form a
word). On this case, students can study the same letter patterns, words, and
stories in a separate set of books, Phonics Patterns And Stories , which are de-
signed to make the learning process easier. In these books, students play a lis-
tening game (the robot game) using pictures and words in the book to prepare
them to read each new set of words. The game develops their ability to hear the
separate sounds in words. The words are also color -coded. Each vowel sound is
represented in a particular color. For example, all the patterns that represent
the long a sound (ai/rain, ay/play, a_e/safe), are printed in dark red. This helps
students see the pattern as a distinct unit within the words. Students also re-
late the sound for each pattern to environmental sound pictures from a sound
story, instead of using key words. Although this is approach is a little more
challenging for adults, it works perfectly for students who are having trouble
grasping the relationship between letter patterns and sounds.

After students complete each lesson in the Phonics Patterns And Stories
books, the teacher can send home pages from this Decoding Practice book for
extra practice at home.

pr
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Alphabet

Aa | Bb | Cc|Dd| Ee
Ff | Gg|Hh | I J]
Kk | LI [Mm|Nn|Oo
Pp Ququ| Rr | Ss | Tt
Uu Vv Ww| XX Yy |ZzZ
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Long Vowel Patterns
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Long Vowel Patterns
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Long Vowel Patterns
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Special Vowel Patterns
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Special Vowel Patterns
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Special Vowel Patterns
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Sounds For Y
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Umbrella Vowels

love
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Silent E
Syllables

Every syllable must contain at | ea
hear it. Many words end with silent e syllables. These are ending

syllables that have e as the last letter in the syllable. When you see

a silent e syllable, pronounce the two consonants just as you would
pronounce a consonant blend. Do not pronounce the e. Practice

saying these silent e syllables.

ble
—< R RN
cle gle sle
>_/ N N/
dle kle tle
F N/ F
ple Zle
- N
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