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Using The Sequence Charts  

 
 The sequence charts on the following pages provide an overview of the let-

ters and phonogram patterns taught at each level in this program.  The charts also 

show the syllable patterns, suffixes, and prefixes that are taught.  The charts will 

be useful for lesson planning.  It is easy to look back and see which letters and pat-

terns have already been taught and look forward to see which patterns will be 

taught soon.  The charts also show when to read each practice story and when stu-

dents will be able to read each of the trade books.    

 The charts are arranged in the order in which the books are taught, starting 

with the easiest level.  Some of the charts are printed across a two -page spread, to 

give room to provide extra information.  

 At the Learning The Alphabet level and the Exploring Sounds In Words  lev-

els, there are two charts.  The first chart shows the overall skill outline, and the 

second chart shows suggested words to spell during each lesson, using plastic let-

ters, for those students who are ready.       

 The charts for the books at the short vowel level and for the eight Phonetic 

Words And Stories  books list all of the words taught in each lesson.  You can use 

these word lists to plan spelling dictation lessons and mixed decoding exercises.  

 The books listed below do not have a sequence chart.  They introduce pho-

netic patterns in the same sequence as Phonetic Words And Stories, Books 1 -8, so 

you can use the Phonetic Words And Stories charts for any of them. The only dif-

ference is that the Phonetic Words And Stories books introduce just ten new words 

for each phonogram pattern, while the other books introduce more words for each 

pattern.  

 

¶ Basic Phonics Patterns, Books 1 -8 

¶ Know The Phonetic Code, Volumes 1 -3 

¶ Know The Phonetic Code, No Stories  

¶ Color-Coded Phonetic Lists  

 

 The Phonetic Words And Stories sequence charts include a column which 

lists compound words, antonyms, synonyms, and homonyms that students will be 

able to read, considering the patterns that they have already learned.  

 The sequence chart for Advanced Phonics Patterns From Childrenõs Books 

lists the new patterns in the order in which they are taught, but does not list the 

specific words taught in each lesson.  

 

 An expanded sequence chart book is also available.  It includes pages that 

provide a short description of the contents of each book in the Sound City Reading 

program.  The description is accompanied by a picture of the cover and pictures of 

several sample pages.  The pictures give an indication of the size of the print in 

each book, how the material is laid out on the page, and whether or not pictures 

are used to illustrate new words.  
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An Overview Of This Program  

 

Letters And Letter Patterns  

 

 To be able to read, students must become familiar with the many conso-

nant and vowel patterns in our language.  The Sound City Reading program 

teaches these patterns in a logical, systematic way.  Students learn one pattern at 

a time, and immediately apply it by reading words, sentences, and practice sto-

ries.   

 The sound charts in this program show these patterns in a logical frame-

work, with similar patterns grouped together, so that students can remember 

them more easily.  Students review previously taught patterns daily, using the 

sound charts and phonogram flashcards.  This helps students remember the pat-

terns so that they can apply them when they see new words.   

 In addition to letters and letter patterns, students also learn the common 

syllable patterns as well as common suffixes and prefixes.  

 

Basic Skills  

 

 Students start by learning the letters of the alphabet and their related 

sounds.  They also learn to take words apart by pronouncing each separate sound 

(segmenting) and learn to put individual sounds together to from words (oral 

blending).  

 After learning the letters of the alphabet, students learn to spell words by 

listening to the word, saying each sound separately, and writing the letters that 

represent those sounds.  Students also learn to read words phonetically by sliding 

the letter sounds together smoothly, going from left to right, to pronounce the 

word.  This is called decoding.   

 After developing these skills with short vowel words, students will be ready 

to study the phonogram patterns, including vowel patterns (for example oi, ow, 

ay, ea, and u_e) and consonant patterns (for example sh, th, tch, ng, and nk).  

 

Handwriting: The Gateway To Multisensory Instruction  

 

 Students must remember many letters and letter patterns as they learn to 

read and write.  Multisensory instruction provides a framework for students to be 

successful in this endeavor.  Students learn new patterns by seeing them, saying 

the related sound, and writing them.  They simultaneously see the letters, feel 

themselves pronouncing the sound, hear the sound, and feel their muscles guid-

ing the pencil to form the letters.  Using several senses at the same time helps 

students develop the mental pathways needed to remember the information.  For 

this reason, handwriting is an essential part of the learning process.  
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The Sound Story  

 

  The pictures on the sound charts are from A 

Sound Story About Audrey And Brad.  A small version 

of this story is included in this book.  A larger version 

is available to use when reading to a class.  Pictures in 

the story show various sounds heard in the environ-

ment, for example, squeaking chains on swing sets, 

growling dogs, a clock ticking, and so on.  Each picture 

is paired with the letter of the alphabet that represents 

that sound.  For example, the ògrowling dogó sound is 

represented by the letter r .  Read the story read aloud 

to your students, so they will become familiar with the 

sound pictures and related letters.  Model the sound for each picture and have stu-

dents repeat.  Point to each letter and have students say the same sound for the let-

ters.  

 Part One of the story introduces the consonant sounds, the short vowel 

sounds a/ant, e/egg, i/in, o/ox, and u/up, and the long i  sound, i/island.  The long i  

sound is included so that the sight word òIó will make sense to the students.  

 Part Two introduces the long vowel sounds Ƒ/apron, Ɨ/emu, ƺ/ocean, and ǆ/

uniform. The  long vowels are marked with a straight line.  Part Two also introduc-

es the dotted vowel sounds ª/all, º/to, and ¿/push, along with the òOdd Oó vowel 

pairs ou/ouch, ow/cow, oi/oil, and oy/boy.  The dotted vowels are marked with two 

dots (the German umlaut), which indicate that the vowel is ònot the usual sound.ó  

Consonant patterns represented by more than one letter are also introduced in Part 

Two: sh/ship, th/thumb, th/this, ch/chicken, and ng/ring.  I think of these consonant 

and vowel patterns as òbeyond the alphabetó sounds.  To become good readers, stu-

dents must become just as familiar with these sounds as they are with the regular 

alphabet sounds.  

 

Sound Charts And Sound Cards  

 

 As students learn new patterns, it is important for them to review them regu-

larly so that they can easily remember them.  This is accomplished by reviewing the 

patterns on sound charts and flashcards.   

 Each book includes sound charts with new and review letters and letter pat-

terns along with the sound pictures to show the related sounds.  Larger versions of 

the sound charts are available to place on the wall in a classroom.  To use the 

sounds charts, the teacher points to each pattern as students say the sounds.  The 

sound charts can also be used to introduce new patterns and as a readily available 

student reference if they forget a pattern.   

 The teacher also uses alphabet and phonogram flashcards to review the let-

ters and patterns.  This time students must remember the sounds without the 

sound picture cues.  The practice helps students remember the sounds automatical-

ly, so that they will be able to recognize and pronounce them when reading words.  

 Notice that with both the sound charts and flashcards, students say only the 

ow 

ee 

sh 

c 

b 
a 
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sound or sounds for each letter or phonogram pattern.  Although students do learn 

the letter names, the focus during instruction is on the sounds, since words are 

made up of sounds, not letter names.  Having to translate letter names to sounds 

when reading and spelling is an extra mental step which creates roadblocks for some 

students.  

 

Color -Coded Vowels  

 

 The vowels in some of the books in this program are color -coded.  The color-

coding helps students see the vowel patterns as distinct units in words.  Students 

learn that vowels and vowel patterns with the same color represent the same sound.  

For example, the vowel patterns in ai/rain, ay/play, and a_e/safe are all the same col-

or.  Students learn that vowels and vowel patterns that are different colors have dif-

ferent sounds.  For example the sound of the ow pattern in cow is different than the 

ow pattern in snow, so the patterns are printed in different colors.  When using 

books with color -coding, students automatically become familiar with the various 

colors and their sounds during the daily sound chart review and as they decode 

groups of words with the same vowel pattern.  Teachers can study the color -coding 

chart and explanation in this book about how the colors were chosen to get an over-

view of how the colors work.   

 

Practice Stories  

 

 Easy practice stories are included in Phonics Patterns For Beginning Readers, 

Books 1-8, Basic Phonics Patterns, Books 1 -8, and Know The Phonetic Code, Volumes 

1-3. The phonetic patterns and stories are the same in all three sets of books, but the 

print size and fonts are different.  The patterns in the words in the stories are lim-

ited to those that have already been taught.  Students will not need to guess at the 

words.  This allows students to develop confidence and fluency when reading.   

 

Trade Books  

 

 As soon as possible students begin reading childrenõs picture books.  The first 

book, The Foot Book, by Dr. Seuss, can be read after students have learned the er/

her pattern in Phonetic Words And Stories, Book 5 .  Other easy picture books can be 

read as students work through Books 6, 7, And 8 .  The books are listed on the 

seuqence charts so that you will know when to introduce them.  Students are excited 

when they begin reading real books.   

 After students have learned all of the basic phonics patterns, they begin Ad-

vanced Phonics Patterns From Childrenõs Books.  At this point they will be able to 

read many trade books as they work through the advanced patterns.  The books are 

listed after the advanced phonics patterns sequence chart.  The reading levels for 

these books varies from the first grade through the fourth grade level.  The trade 

books must be checked out of the library or purchased separately.  

 Some students who are reading at a higher level will benefit from studying 

the phonetic patterns taught in this program.  In this case, use any appropriate 

reading material at the studentõs current reading level. 
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Learning Activities  

 

 Two different activities are used to with students who are learning to read.  

Both of these activities build essential skills that prepare students to begin read-

ing and spelling words.  

 The first is a sound blending activity.  Even after students are able to recog-

nize and say the sounds for all the letters of the alphabet, they are still not ready 

to begin reading words.  First they must learn to òstick the sounds togetheró as 

they read.  In this program, before attempting to read three -sound short vowel 

words, students learn to pronounce two -sound letter combinations, such as ba, ca, 

da, and ab, ac, ad.  There are two formats to practice this skill.  Students can pro-

nounce the letter combinations as they appear on the òSilly Soundsó pages in the 

Exploring Sounds In Words and Short Vowel Words And Sentences books.  They 

can also practice the same combinations with a set of  movable òLetter Connec-

tionsó cards.  The teacher moves vowel cards down a column of consonants.  Stu-

dents pronounce the letter combinations that they see.  

 The second activity is related.  Students build two -letter combinations and 

three -sound short vowel words using small plastic letters, after hearing them pro-

nounced by their teacher.  Students must listen carefully to the sound chunks or 

words, think about the individual sounds in them, select the letters that represent 

those sounds, and place them in the correct order.  This activity provides the un-

derlying foundation for students to understand the basic structure of words and 

the phonetic nature of our language.  

 

Learning Games  

 

 Playing simple games provides the practice needed for students to master 

and internalize the skills they must learn.  The following games are used to build 

interest and enthusiasm while reinforcing the letters and phonogram patterns and 

their sounds.  These games can have a significant positive impact on student 

achievement.  The games and instructions can be downloaded as PDF files at 

www.soundcityreading.net.  

 

Alphabet Lotto   Match Alphabet Letters And Sound Pictures  

Letter Shapes   Use Curves, Circles, And Lines To Build Letters  

Apple Alphabet   Recognize Letters And Say Their Sounds  

Letter Lotto    Sort Alphabet Letters Printed In Different Fonts  

Raspberry Game   Two-Letter Sound Blending  

Blueberry Game   Decode Short Vowel Words  

Caterpillar Game   Recognize And Pronounce Phonogram Patterns  

Truck Chart Games  Recognize And Pronounce Consonant Blends  

Long Vowel City   Recognize And Pronounce Long Vowel Patterns  

Treasure Chest Game  Recognize And Pronounce Advanced Phonics Patterns  
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Level 5  

 

Advanced 

Phonics 

Patterns  
 Level 4  

 

Phonics 

Patterns  

Level 2  

 

Exploring 

Sounds In 

Words 

 

 

Learning To Read One Step At A Time  

K, 1st  

 

K, 1st, 2nd  
K, 1st, 2nd,  

And Up  

Level 1  

 

Learning  

The  

Alphabet  

 

Pre-K, K  

Level 3  

 

Short  

Vowels 

1st, 2nd, 3rd  

And Up  
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Phonics Books Listed By Teaching Level  

Level 4  

 

Phonetic 

Words And 

Stories  

Books 1-8 

 

Color-Coded 

Phonetic 

Lists  

 

Basic  

Phonics 

Patterns  

Books 1-8 

 

Know The 

Phonetic 

Code 

Volumes  

1-3 

 

 

Level 1  

 

Learning The 

Alphabet  

Books 

1 And 2  

 

 

 

Level 2  

 

Exploring 

Sounds In 

Words  

 

 

 

Level 5  

 

Advanced 

Phonics  

Patterns 

From  

Childrenõs 

Books 

 

Know The 

Phonetic 

Code, No 

Stories  

(Review 

Basic  

Phonics  

Patterns)  

 
 

A Sound Story About Audrey And Brad  

Phonemic Awareness Picture Pages  

BOOKS  THAT  ARE  USED  ACROSS  SEVERAL  TEACHING  LEVELS  are listed 

on the horizontal bars at the bottom.  The bars extend to the right to 

show that those books can be used at any of the higher levels as needed.  

Cursive  

Handwriting  

   Ledger Paper  

   Legal Paper  

   Letter Paper  

Manuscript Handwriting Tracing Pages (Also included in Learning The Alphabet)  

Picture Dictionary A -Z 

Exploring Sounds In Words Manuscript Handwriting  

Level 3  
 

Rhyming 

Short Vowel 

Words And 

Sentences 

 

Mixed Short 

Vowel 

Words And 

Sentences 

 

Two-Page 

Short Vowel 

Words And 

Sentences 

 

Color-Coded 

Short  

Vowel Lists  

 

Basic Short  

Vowels 

Manuscript Handwriting  On Ledger Paper  

                                            On Legal Paper  

                                            On Letter Sized Paper  
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Level 2  

Exploring Sounds In Words  

Any Level  

A Sound Story About 

Audrey And Brad  

Picture Dictionary A -Z 

Exploring Sounds In Words  

Manuscript Handwriting  

Level 3     Short Vowels  

Rhyming Short 

Vowel Words  

And Sentences 

Rhyming Short 

Vowel Workbook  

Mixed Short Vowel 

Words 

And Sentences 

Mixed Short Vowel 

Workbook  

Two-Page Short 

Vowel Words  

And Sentences 

Two-Page Short 

Vowel Workbook  

Level 1  

Learning The Alphabet,  

Books 1 And 2  

OR OR 

Any Level  

Phonemic Awareness 

Picture Pages  

Color-Coded Short 

Vowel Lists  

Basic Short Vowels  

Sound City Reading Flow Chart - Page 1 
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Phonetic Words 

And Stories  

Level 4     Phonics Patterns  

Basic Phonics 

Patterns  

Know The  

Phonetic Code 
AND  

OR 

AND  

OR 

Book 1 

Book 2 

Book 3 

Book 4 

Book 5 

Book 6 

Book 7 

Book 8 

Book 1 

Book 2 

Book 3 

Book 4 

Books 5 

And 6  

Books 7 

And 8  

Volume 

1 

Volume 

2 

Volume 

3 

On Letter Sized Paper  

On Legal Paper  

On Ledger Paper  

MANUSCRIPT  HANDWRITING  CURSIVE  HANDWRITING  

On Letter Sized Paper  

On Legal Paper  

On Ledger Paper  

EASY HANDWRITING  

Manuscript Handwriting 

Tracing Pages  

Exploring Sounds In  

Words Manuscript Handwriting  

Color-Coded Phonetic Lists  

Level 5  

Advanced Phonics Patterns 

From Childrenõs Books 
AND  

Review 

Know The  

Phonetic Code,  

No Stories  

Phonics Patterns Workbooks - For Books 1-4, For Books 5-8 

Sound City Reading Flow Chart - Page 2 
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Overview of The Sound City Reading Books  

 
 Flashcards, charts, and games to reinforce letters and phonogram 

patterns are available at all levels.  The books at the Learning The Alphabet and 

Exploring Sounds In Words  levels are in a workbook format.  Separate 

workbooks are available to use with the books at the Short Vowels and Phonics 

Patterns levels.  Sound charts are included at the beginning of each book for 

daily review.  Matching wall charts are available for a classroom so that classes 

can review the patterns as a group.  

 

A Sound Story About Audrey And Brad  

 

 This book uses a story to introduce sound pictures that represent speech 

sounds in words.  Students learn the sound for each picture and learn to 

associate each picture with the related letter or letter pattern. Part 1 teaches 

the letters of the alphabet, including the consonants and short vowels, with the 

addition of the long i sound.  Part 2 teaches the òBeyond The Alphabetó sounds, 

including the remaining long vowels and other patterns such as sh/ship, ou/

ouch, and ü/push.   

 The Part 1 pictures are used at the Learning The Alphabet level to 

introduce the letters of the alphabet and to review their sounds on the alphabet 

chart.  They are used at the Exploring Sounds In Word s and Short Vowel levels 

to review the alphabet sounds.  The pictures from Part 1 and Part 2 are used on 

the sound charts at the Phonics Patterns and Advanced Phonics Patterns levels 

to review the alphabet letters and all of the phonogram patterns that have been 

taught.  

 

READINESS  - L EVELS  1 AND  2 
 

Learning The Alphabet, Books 1 And 2  

 

 Students learn to recognize and give the sounds for the letters of the 

alphabet, while practicing handwriting readiness and phonemic awareness 

skills.  The handwriting letter -tracing pages included in these books are also 

available as a separate handwriting book.  

 

Exploring Sounds In Words  

Exploring Sound In Words Handwriting  

Picture Dictionary A -Z  

 

 These three books are designed to be used together.  Students write the 

letters of the alphabet, develop skills in segmenting and oral blending, identify 

beginning and ending sounds in words, identify rhyming words, and spell simple 

short vowel words using plastic letters.  
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SHORT  VOWELS  - L EVEL  3 
 

Rhyming Short Vowel Words And Sentences  

Mixed Short Vowel Words And Sentences  

Two -Page Short Vowel Words And Sentences  

 

 You will choose only one of these books to teach short vowels.   

 

¶ Use the rhyming book in kindergarten after students have learned to write all the 

letters of the alphabet accurately.  This book is the easiest in terms of learning to 

decode and spell because all of the words for each short vowel are taught before 

going on to the next short vowel.  This book may also be used in first grade.  

¶ Choose the mixed book with students at the beginning of first grade while they are 

learning or reviewing how to write the alphabet letters.  The word lists are more 

challenging to learn because students practice reading and spelling any short vowel 

words that are possible to spell given the letters they have learned to write.  This 

means the short vowel lists are mixed up, with short o words, for example, 

appearing in several different locations in the book.  On some pages, two different 

short vowels are included in the word list.  

¶ Use the two -page book if students have previously studied short vowels and only 

need a quick review.   

 

 Regardless of which book is used, students learn to spell the words as well as 

read them.  All of these books have extra -large print.  Students study color -coded short 

vowel words in sets of ten.  The same words are listed in two different columns.  In the 

first column, the sound symbols are separated by arrows.  In the second column the 

words are printed normally.  The words are on the right hand page, with pictures on 

the facing page.  The teacher or the students segment each word (say the individual 

sounds) and students find the matching picture. Students then find each word in the 

first column after hearing the teacher pronounce it.  Finally students read the words 

going down and up the second column.  Students also learn seven sight words and 

begin reading simple sentences.  Each short vowel book has a coordinated workbook.  

 

Color -Coded Short Vowel Words  

 

 This book works well as a supplement to any of the Short Vowel Words And 

Sentences books.  The print is a little smaller.  Students read rhyming lists for each 

short vowel, followed by lists that begin with the same two letters (body -coda lists).  

This decoding practice helps students build fluency when reading short vowel words.  

They learn to change the beginning sound as they read the rhyming words.  They learn 

to change the ending sounds as they read body -coda words.  The words are not 

illustrated.   

 

Basic Short Vowels  

 

 This book is in smaller, all black print.  Students read illustrated short vowel 

words.  They study seven sight words so that they can read illustrated short vowel 
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sentences.  These books do not have the built -in phonemic awareness exercises 

like the Short Vowel Words And Sentences  books.  However, they work well as an 

ongoing review as students work through the Short Vowel Words And Sentences 

books.  The pages can be studied in class and then copied and sent home for extra 

practice.  Alternately, the Basic Short Vowels book can be used as a short vowel 

review at the beginning of the school year for students who have already learned 

to read short vowel words.   

 

PHONICS  PATTERNS  - L EVEL  4 

 
 There are three different sets of phonics patterns books at Level 4.  Each 

set teaches the same patterns in the same order, but is printed in a different 

format.  Students learn common vowel, consonant, syllable, and suffix patterns, 

taught in a logical sequence.  They spell and read words with those patterns, then 

read easy stories containing words with the same patterns.   

 All of the phonetic words in the practice stories contain only the phonics 

patterns that have been taught.  Any sight words in the stories have also been 

previously taught.  This builds confidence in students and helps to avoid the habit 

of guessing at words.    

 It is not necessary to work through all three sets.  Students will learn the 

patterns by completing any set of books at Level 4.  Generally speaking, the 

Phonetic Words And Stories books are the easiest, the Basic Phonics Patterns  

books have more words and are designed for students who are already decoding 

comfortably, and the Know The Phonetic Code books are for more advanced 

practice.  

 As students progress through the books, they will be able to read eight 

popular childrenõs books, obtained separately.  

 See the expanded explanation showing the phonics patterns taught in these 

books on the following pages.  

 
 Phonetic Words And Stories (Books 1 - 8) 

 

 These books are for students who are beginning to read or students who 

need extra help decoding and spelling words.  The vowel patterns are color -coded.  

The lessons are designed to help students develop an awareness of the individual 

sounds and sound symbols in each set of words.   

 The books have the same format as the Short Vowel Words And Sentences  

books.  The print is extra large.  Students study words in sets of ten.  There is a 

new set of words for each phonetic pattern taught.  The words are listed in two 

columns.  In the first column, the sound units are separated by arrows.  In the 

second column the words are printed normally.  The words are on the right hand 

page, with pictures on the facing page.  The teacher or the students segment each  

word (say the individual sounds) and students find the matching picture. 

Students then find each word in the first column after hearing the teacher 

pronounce it.  Finally students read the words going down and up the second 

column.   
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 Students learn a few sight words as they work through the books.  Sight 

words are taught as exceptions to the usual sound.  For example, after learning to 

read words with the ee/feet pattern, students learn the sight word been. 

 For instructors and students who prefer not to work with color -coded text, an 

all black version of the Phonetic Words And Stories books will be available soon.  

 

Basic Phonics Patterns (Books 1 - 8) 

 

 These books and the Phonetic Words And Stories books teach the same skills 

in the same sequence, but the Basic Phonics Patterns books are not color -coded, 

teach more words for each pattern, and include sentences with each set of words.  

All of the words and sentences are illustrated. The same practice stories are 

included.   

 These books can be used to provide extended instruction for students who are 

using the Phonetic Words And Stories books.  After studying each group of pages at 

school, students can take them home for extra practice.  The books may also be used 

to review or reteach phonics patterns with more advanced students.  

 

Know The Phonetic Code, Volumes 1, 2, and 3  

 

 Students study all of the phonics, syllable, and suffix patterns taught in 

Phonetic Words And Stories, Books 1 -8.  This series of books has smaller, all black 

print.   The word lists are not illustrated.  Students practice reading one and two -

syllable words for each phonics pattern.  The same illustrated practice stories are 

included.  

 

ADVANCED  PHONICS  PATTERNS  - L EVEL  5 
 

Advanced Phonics Patterns From Childrenõs Books 

 

 Students read words and sentences with advanced phonogram, syllable, and 

suffix  patterns.  The phonics patterns include a few from the previous phonics 

patterns books, but most of the patterns are new.  The patterns include consonant 

patterns, such as gn/gnat and mb/lamb, and ending syllables, such as tion/addition 

and ture/nature.  The lessons are taught in a specific sequence which will prepare 

students to read eighty children's picture books, reading levels 1.1 through 4.7, 

obtained separately.   

 

Know The Phonetic Code, No Stories  

 

 Students study all of the phonics, syllable, and suffix patterns taught in 

Phonetic Words And Stories, Books 1 -8.  All of the patterns fit into one book because 

this book does not include the practice stories.  The book has smaller, all black 

print.   The word lists are not illustrated.  Students practice reading one and two -

syllable words for each phonics pattern.  This book is used to review the basic 

phonics patterns with students who are working at the Advanced Phonics Patterns 

level.  
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Information About Phonetic Words And Stories, Books 1 -8 
 

1. This level teaches phonetic patterns (phonograms).  Students learn to recognize the 

patterns and remember the sounds they represent in words.  They also learn to lis-

ten for the sounds and write the appropriate patterns when spelling words.  

      Students will learn the following.  

  11  single vowel sounds (5 long vowels, 5 dotted vowels, and a/father)  

   3  vowel sounds for the letter y 

   2 alternate consonant sounds, for the letters c and g  

   6 single or two -letter vowel patterns that represent the u/umbrella sound  

      +  72 vowel and consonant patterns (phonograms) made up of two or more letters  

Total  94 new sound/symbol units  

      +  26      previously learned consonant and short vowel sounds  

        120 total sound/symbol units  

     Students will also learn to read words with consonant blends.  These are not    

     treated as new phonogram patterns.  The letters in consonant blends represent  

     their regular sounds.  They must be practiced, however, so that students will learn  

     how to pronounce them confidently.  

2. The lessons teach phonemic awareness.  Students do oral blending exercises 

(putting individual sounds together to form a word) when reading new words and 

segmenting exercises (breaking a word apart into its separate sounds) when 

spelling words.  

3. The lessons are multi -sensory.  Students learn new patterns by seeing them, hear-

ing them, saying them, and writing them.  To spell words, students simultaneously 

hear them, pronounce the individual sounds, write the letters and letter patterns 

that represent those sounds, and see what they have written.  

4.  Students read new phonetic words by saying the sounds in the words, putting the 

sounds together smoothly, going from left to right.  When you see the word cat, 

there are two ways to think about it.  You can say the letter names, cee -ay-tee, or 

you can say the letter sounds  /c/  /a/  /t/.  Saying the letter sounds produces the 

word.  Saying the letter names does not.   

5. Handwriting is an essential part of the program.   Students practice writing letters 

and phonogram patterns daily.  They learn to write them accurately and automati-

cally.  This written work allows them to connect the visual symbols with their 

sounds.  It enables students to learn and remember the many patterns in our lan-

guage.  Students can then apply these patterns when reading and spelling words.  

6. The materials focus on meaning.  The word lists expand student vocabulary.  Stu-

dents relate each new word to its meaning by finding the matching picture.  After 

several new phonetic patterns have been taught, students read a short selection in 

which they apply those patterns while reading new words in the context of a story.    
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7. The program is sequential. The most common patterns are taught first.  Related 

patterns are taught together.  Students are not expected to read phonetic words in 

the lessons or stories until that phonetic pattern has been introduced.   

8. Sight words are limited.  Phonetic words are generally not taught as sight words.   

Common òrule breakeró words are taught as sight words.  These words are taught    

after  students have learned to read phonetic words with the same pattern.  For 

example, students learn to read these phonetic words:  see, green, feet.  Then 

students learn the rule breaker been as a sight word.   

9. Students spell new sight words by saying the letter names as they write the word.  

Sight words are not spelled using sounds because some of the sound correspondences 

donõt match. 

10. Students listen to a sound story which pairs a set of forty -two sound pictures 

representing each of the speech sounds in the English language.  These sound 

pictures are used throughout the program as a concrete way to remember the sound 

or sounds represented by each letter and phonetic pattern.  

11. The vowels are color -coded.  The colors provide a visual means to help students 

predict whether various vowel patterns have the same or different sounds.  For 

example, the ai, ay, and a_e vowel patterns are all printed in the same dark red 

color.  This make it intuitively clear to students that they all represent the same 

sound, even though the letter sequences are different.  On the other hand, the ou 

pattern can represent a number of different sounds in words, as in ou/ouch, ou/four, 

ou/soup, and ou/country.  In this case, even though the vowel pattern is the same in 

each word, the color of the pattern is different, showing that the sounds are 

different.  Students automatically become familiar with the colors as they say the 

sounds when reviewing the letter patterns on the sound charts.  

12. Markings are used to clarify letter sounds as needed.   

 A straight line above a vowel is used to indicate a long vowel sound.  

       Ƒ - apron,    Ɨ - emu,    Ʃ - island,    ƺ - ocean,    ǆ - uniform  

 Two dots above a vowel (the German umlaut), indicate ònot the regular sound.ó 

       ä - all,    ë - ballet,    ï - pizza,    ö - to,    ü - push 

 An x above a letter shows that the letter is not pronounced.  

       wren,    knife,    through     

 An umbrella above a vowel or vowel pattern indicates that it should be    

          pronounced like a short u sound, as heard at the beginning of the word   

          umbrella.  

      what,    away,    panda,    son,    love,    country,    the  

           Short vowels are not marked.  

14. Syllable patterns are taught in a systematic way throughout the program.  
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Skills Taught In The Sound City Reading Books  

Phonemic  

Awareness  

Learning The Alphabet, Books 1 And 2  

Students practice oral blending, segmenting, and rhyming skills as they study 

the letters of the alphabet.  
 

Exploring Sounds In Words  

As students study beginning and ending sounds in words, they practice oral 

blending/segmenting exercises that are tailored to the exact letters that stu-

dents have studied.  They also practice rhyming skills.   

 

Rhyming Short Vowel Words And Sentences  

Mixed Short Vowel Words And Sentences  

Two -Page Short Vowel Words And Sentences  

Phonetic Words And Stories, Books 1 -8 

In these books, oral blending and segmenting practice is built into the decoding lessons using 

the picture/word pages.  Students further develop segmenting skills during a daily spelling dic-

tation period.  Two syllable awareness pages are included in each book..   
 

Phonemic Awareness Picture Pages  

This book is can be used with beginning readers who need more practice with phonemic aware-

ness skills or with older students who have not mastered phonemic awareness skills during 

their previous instruction.  It includes basic oral blending/segmenting pages, rhyming pages, 

and syllable awareness pages.  It includes pages to develop beginning, ending, and medial sound 

awareness.  It includes print awareness lessons for younger students and a language overview 

section for older students.  

Alphabet  

Letters And 

Sounds  

A Sound Story About Audrey And Brad  

Introduces sound pictures in a story.  Each picture represents a speech sound in 

our language.  Students learn the sound for each picture along with the related 

letters or letter patterns.  

 

Learning The Alphabet, Books 1 -2 
 

Students learn to recognize the letters of the alphabet and give their sounds.  Includes begin-

ning handwriting tracing pages.  
 

Exploring Sounds In Words  
 

Students learn or review the letters of the alphabet and their sounds, and learn to write capital 

and lower case letters on lined paper.  They identify beginning and ending sounds and begin to 

spell short vowel words with plastic letters.  

Manuscript  

Handwriting  

Manuscript Handwriting Tracing Pages  

Students finger trace large letters and trace small letter outlines with a pencil. 

(Available as a separate book, but also included in Learning The Alphabet .) 

 

Exploring Sounds In Words Handwriting  

Students trace large capital and lower case letters, then trace and copy small letters and words.  
 

Manuscript Handwriting On Ledger Paper  

Students trace, copy, and write large capital and lower case letters.  
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Skills Taught In The Sound City Reading Books  

Manuscript  

Handwriting  

Manuscript Handwriting On Legal Paper  

Students trace, copy, and write large and small capital and lower 

case letters, words, and sentences.  
 

Manuscript Handwriting On Letter Sized Paper  

Students trace, copy, and write large and small letters, words, and sentences.  

Decode And Spell  

Short Vowel Words,  

Read Short Vowel  

Sentences  

Rhyming Short Vowel Words And Sentences;  

Mixed Short Vowel Words And Sentences;  

Two -Page Short Vowel Words And Sentences  

Extra large color -coded print.  Students match words and pictures, 

learn seven sight words, and read simple short vowel sentences.  
 

Color -Coded Short Vowel Lists  

Students read large color -coded words, from both rhyming and body -coda lists.   
 

Basic Short Vowels  

Students read words in all black print from both rhyming and body -coda lists, along with sim-

ple short vowel sentences.  The words and sentences are illustrated.  

Phonogram Patterns, 

Syllables, Suffixes,  

Decode And Spell  

Phonetic Words,  

Read Easy  

Practice Stories  

And Trade Books  

Phonetic Words And Stories, Books 1 -8 

Very large color -coded print. Students match words and pictures.  

Illustrated stories in two fonts.  
 

Basic Phonics Patterns, Books 1 -8 

Students read illustrated words, sentences, and simple phonetic 

stories in all black print.   
 

Know The Phonetic Code, Volumes 1 -3 

Students read one and two -syllable words for each phonetic pattern 

along with simple phonetic stories, in smaller, all black print.  
 

Color -Coded Phonetic Lists  

Students read color -coded rhyming and body -coda word lists, sorted by phonetic pattern. Use 

with any of the above sets of books.  

Advanced Phonogram  

Patterns, Syllables, 

Prefixes And Suffixes,  

Read Trade Books  

Advanced Phonics Patterns From Childrenõs Books 

Smaller, all black print.  Students study lists of twelve words, with 

practice sentences.  The words and sentences are not illustrated. 

Students read a sequence of childrenõs picture books (obtained sepa-

rately) that coordinate with the phonetic patterns as they are taught.  
 

Know The Phonetic Code, No Stories - This book has the same word lists as Know The Pho-

netic Code, Volumes 1-3, but without the stories.  It can be used to review/reteach previous patterns . 

Cursive Handwriting  

Cursive Handwriting Introduction On Ledger Paper  

Students trace, copy, and write large capital and lower case cursive 

letters.  

Cursive Handwriting Introduction On Legal Paper  

Students trace, copy, and write large and small capital and lower case letters and words.  
 

Cursive Handwriting On Letter Sized Paper  

Students trace and copy large and small capital and lower case letters and words.  
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Phonics Overview  

1. Letters And Sounds  

2. Beginning, Ending, And Medial Short Vowel Sounds In Words  

3. Short Vowels  

          Rhyming Lists  

          Body-Coda Lists (Begin with the same letters)  

          Mixed Lists  

4. Phonics Patterns -  This sequence can be taught in any one of three different formats.   

                                 Students apply the new patterns by reading easy practice stories.  
 

1) Phonetic Words And Stories - Books 1-8  

2) Basic Phonics Patterns - Books 1-8  

3) Know The Phonetic Code - Volumes 1-3 
 

          Book 1 - Basic vowel patterns, consonant blends, consonant digraphs, suffix _s  
 

          Book 2 - Odd O patterns - oi, oy, ou, ow, ü, oo, ould 

                        Dotted Ä - au, aw, all, al, alk, wa, swa  

                        Suffixes _ed and _ing  
 

          Book 3 - Long vowel patterns - ee, e_e, ei, ey, ea, ai, ay, a_e, i_e, ie, igh, ind, ild, y  

                         Syllable study - two closed syllables, silent e syllables  

                         Suffix _es 

                         Contractions  
 

          Book 4 - Long vowel patterns - oa, oe, o_e, old, olt, oll, olk, ow, ou, ui, ue, u_e, ew  

                        Umbrella patterns - o_e, a_, _a, ou 

                        Consonant pattern - dge 

                        Suffix __õs 
 

          Book 5 - Soft C and G -  ce, ci, cy, ge, gi, gy 

                         Bossy R Patterns - ir, ar, er, ur  

                         Ending patterns - _ce, _ge, _se, _ze 

                         Suffix review _ed and _ing  

                         Contractions  
 

          Book 6 - Syllable Study - open syllables, man/mane, shovel, compare  

                         Dotted vowel patterns -  ëi, ëy, ëa, ëigh, _ët, ïe, ï  

                         Long vowel pattern - eu 

                         Suffixes _ed and _ing, double final consonant  
 

          Book 7 - Advanced Bossy R Patterns - wor, er/er, or/or/or, ar/ar/ar, ear, our  

                         Suffixes _ly and _ed, _ing, drop final e  

                         Contractions  
 

          Book 8 - Vowel patterns - a/father, ought, ye, y_e, y/gymnastics, qua, squa  

                        Consonant patterns - kn, wr, gh/gh, ph, ugh  

                        Syllable study - closed-open 

5. Advanced Phonics Patterns  - Students study less common consonant and vowel patterns, 

suffix and prefix study, and ending syllables.  Students apply the patterns by reading 

eighty -one childrenõs books, from first grade through fourth grade reading levels.   
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Syllable Study Overview  

Book Phonetic Words And Stories, Books 1 -8 

2 mit - ten closed / closed   (middle consonants alike)  

2 les - son closed / unaccented closed  (middle consonants alike)  

2 bas - ket  closed / closed   (middle consonants different)  

2 rob - in  closed / closed   (one middle consonant) 

2 pet - al closed / unaccented closed  (one middle consonant)  

2 cat - tle  closed / silent e syllable  

2 hap - py closed / y at the end of a second syllable  

2 my y at the end of one syllable  

3 man,  mane  closed / VCE discrimination  

5 let -ter, flow -er er/her pattern at the end of a two -syllable word  

6 ra - ven, ti -tle, po-ny, flu -id first syllable open  

6 flag - pole, cos-tume  closed / VCE 

 shov - el, moth -er first syllable umbrella o  

6 con - fess, com-pare unaccented first syllable (schwa sound)  

6 oc - to - pus, u-ni -corn unaccented open middle syllable (schwa sound)  

7 
er/heron, or/doctor, or/sorry, 

ar/dollar, ar/carrot  
advanced bossy r syllables  

8 hel - lo, men-u closed / open 

8 ze - ro, tu -tu  open / open 
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When To Use The Sound City Reading Books  

The Sound City Reading books are designed to be used with any students who need instruction for 

the particular skills being taught, regardless of age.  However, this chart will give you an overview 

of how specific books can be used at various grade levels.  

 Pre-K K 1st 2nd  3rd And Up  

Learning The  

Alphabet,  

Books 1 and 2 

Second 

Half Of 

The Year  

Beginning Of The 

School Year 

Beginning Of The 

School Year If 

Needed 

  

Exploring Sounds 

In Words,  

Books 1 And 2 

 

After Completing 

Learning The  

Alphabet  

Beginning Of The 

School Year If 

Needed 

  

Phonemic  

Awareness  

Picture Pages 

Use The 

Easiest 

Pages If 

Not Doing 

LTA 1,2  

Use If Not Doing 

Learning The Al-

phabet 1 And 2 Or 

Exploring Sounds 

In Words  

Use 4- And 5 - 

Sound Oral 

Blending Pages. 

Other Pages -  

Reteach/Review  

If Needed  

As Needed As Needed 

Rhyming, Mixed, 

Or Two -Page 

Short Vowel 

Words And  

Sentences 

 

After Completing 

Exploring Sounds 

In Words  

Beginning Of The 

School Year 
As Needed As Needed 

Basic Short  

Vowels 
  

Extend Short 

Vowel  

Instruction  

Beginning Of 

The School 

Year,  

Reteach/

Review 

As Needed 

Phonetic Words 

And Stories,  

Books 1-8 

 

Books 1, 2, 3, And 

4, After Complet-

ing Short Vowels, 

As Time Permits  

Books 1-8,  

After Completing 

Short Vowels  

As Needed As Needed 

Basic Phonics  

Patterns,  

Books 1-8 

  

Coordinate With 

Phonetic Words 

And Stories  

Reteach/

Review  

Patterns  

As Needed 

Know The  

Phonetic Code, 

Volumes 1-3 

   

Reteach/

Review  

Patterns  

And Stories  

As Needed 

Know The  

Phonetic Code,  

No Stories 

   

Reteach/

Review  

Patterns Only  

Review 

Advanced  

Phonics Patterns  
  

After Completing 

The Phonics  

Patterns Books  

Throughout 

The Year  
Review  
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How To Make Sense Of The Many Parts Of This Program  

Each Part Of The Program Was Added Separately Over A Period Of Years  

 

1. In 1987 I began working as a teaching assistant in a resource room in Oak Ridge, 

Tennessee.  I was assigned two second graders and a few older students who needed 

help with reading.  I studied a book about the Montessori method, and discovered 

that it uses vowels printed in color when teaching beginning readers.  I took it a step 

further and assigned a specific color for each vowel sound,  using the vowel sound in 

the name of the color whenever possible.  For example, the ow pattern has the sound 

heard in the word brown , the ee pattern has the sound heard in the word green, violet  

letters are used to show the long i  sound, orange shows the o sound, blue shows the 

long u sound, and so on.  For each vowel, I assigned a light color for  the short vowel 

sound and a darker shade of the same color for the long vowel sound.  I bought some 

colored markers and fine point felt tip pens and made vocabulary flashcards and pho-

netic word lists using color coded vowels.  These color -coded lists worked very well.  

The students improved and I was hooked on teaching reading.  I also started typing 

phonetic word lists into spreadsheets on our Commodore 128 computer.  I used these 

as a reference when making the flashcards and word lists.   

2. In 1989 I began teaching a split kindergarten/1st grade class in Johnson City, Ten-

nessee.  I made a set of small booklets containing rhyming short vowel word lists and 

short vowel sentences, illustrated with simple line drawings.  The children loved 

them.  I used these booklets from many years to teach short vowel words.  

3. The summer of 1999 my school sent me to a month long training session for the 

Slingerland Method.  I learned to use alphabet and phonogram flashcards along with 

key word picture charts as part of my daily teaching routine.  I learned how to teach 

handwriting using large letter patterns for students to trace.  I learned how to look at 

my basal reading program and create structured decoding and spelling sessions to 

reinforce the program.  During the dictation period, students listened to letter and 

phonogram sounds that I dictated and repeated the sounds as they wrote the pat-

terns.  Then they spelled words with the same patterns, using letter cards on a pock-

et chart before writing the words on lined paper.  Student achievement in my class 

the following year soared.  I continued using these teaching techniques every year.  

4. One year I tutored a student in my class who was having trouble learning to read 

short vowel words.  I had him spell a words with plastic letters first.  He was able to 

do this readily.  Then I showed him flash cards with the same words, with pictures on 

the back.  He could read the words!  After he read each word, I turned the card over 

to show him the picture.  This served two purposes.  It showed him that he had read 

the word correctly, and it reinforced the meaning of the word.  Over a period of sever-

al lessons, we went through all the short vowel words that way.  It made a big differ-

ence for him to spell each set of words with plastic letters before attempting to read 

them.  I incorporated this spelling activity into my small group instruction in my 

classroom, and continued to use it every year.  I found that it did an excellent job of 

preparing students to read short vowel words.  Later in the school year, when I intro-

duced new phonics patterns, such as ee/feet or sh/ship, I had students use plastic let-
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ters to spell words with those patterns, too, with the same positive results.     

5. Some time later, while teaching first grade, I saw a flyer for Total Reading.  In-

trigued, I ordered the teacherõs manual and some of the student books.  The program 

was similar to the Slingerland program, but not entirely the same.  The instructions 

said to use just the letter and phonogram sounds during the flashcard review and dai-

ly dictation lesson, instead of the letter name -keyword -sound routine used by Slinger-

land.  I tried this with my class, and suddenly the few students who were still having 

trouble started doing a lot better.  I realized that although many children can learn 

either way, some students need to focus on the sounds only to avoid confusion.  

6. I began typing word lists for the common phonics patterns that students need to 

learn in order to begin reading.  I put the lists in the sequence needed so that stu-

dents could read the Short Vowel Stories about Bob and Sam published by Evan -

Moor.  I continued making more phonetic lists and arranged those patterns in the or-

der needed to read Hop on Pop by Dr. Seuss.  I typed a set of sentences to go with 

each list of words, and put the pages together to make booklets to provide decoding 

practice for the students in my class.  I made worksheets with pictures and words for 

each of the phonetic patterns.  I also made sound charts to put on the wall, to use 

during the daily phonogram review period.  The charts showed the phonics patterns I 

was teaching, with key words and pictures.  These were all drawn and colored by 

hand.  I added triangular shapes to the top of the charts so that they looked like 

houses in a city.  I added streets below the houses with pictures of cars and trucks.  

At this point I started calling my materials Sound City Reading .  

7. About the same time I made sets of apple alphabet and caterpillar games to reinforce 

the letter sounds and phonics patterns that students were learning.  Students loved 

playing these games, and their ability to recognize the letters and patterns and re-

member their sounds improved.  For my most reluctant students, the improvement 

was dramatic.  Since then Iõve used these games as a regular part of my instruction. 

8. I moved to Memphis in 1999.  I began tutoring two students, a brother and younger 

sister, using the charts, word lists, sentences, and caterpillar games.   Slowly and 

steadily, they began reading.  However, there are many different phonics patterns in 

Hop on Pop, and often there were no new pages to read in the book because more pat-

terns still needed to be introduced.  So I began writing little practice stories to pro-

vide more extended reading.  The students did well with the materials, and they did 

learn to read.  

9. I offered to volunteer in my cousinõs school with some of her first grade students.  My 

short vowel booklets were much too difficult for them, even though they were being 

taught with a phonetic program in the classroom.  So I created a set of beginning and 

ending sound worksheets with pictures and found that they responded well to those.  

These pages eventually became the Exploring Sounds In Words  book.  The students 

knew the alphabet sounds, but they couldnõt put the letter sounds together to read a 

short vowel word.  On a hunch, I check to see if they could put just two letter sounds 

together.  They could not!  I decided to teach them to put two sounds together first, 

and then go on to short vowel words.  This task was so difficult for the students that I 

consulted with two speech teachers, and they both approved of my plan.  It took 
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weeks of practice, but it worked!  The students finally learned to put two letter sounds 

together.  I called these two -letter combinations òsilly soundsó because they have no 

meaning.  We went on to begin reading short vowel words from flashcards, then the 

phonetic word lists and practice stories I had previously put together.  Success!  

10. Later, I tutored my young niece at my home.  She was having trouble learning the 

alphabet.  My alphabet charts were set up to use key words, as they had been for 

years: a/apple, b/ball, c/cat, and so on.  These did not work with her, because she 

could not hear and identify the beginning sounds in the words.  I remembered a pro-

gram I had used in Johnson City called Dekodiphukan.  It used a sound story with 

pictures to introduce the letter sounds.  I wrote a new sound story for my niece, using 

the same concept.  The pictures represented real sounds heard in the environment, 

for example truck engines, hissing snakes, and squeaking swing sets.   I wrote a new 

part of the story and drew a new picture before each lesson.  I changed the alphabet 

charts on my wall to show the letters with the sound pictures.  The sound pictures 

worked!  She immediately began to learn the alphabet letters and their sounds.  

11. Now that my niece knew her letters and sounds, I attempted to have her spell short 

vowel words with plastic letters.  She couldnõt do it.  Not at all.  She couldnõt hear the 

separate sounds in the words.  She didnõt grasp the concept that the letter sounds 

were arranged sequentially to form the word,  to match the way the word was pro-

nounced.  One day as we were attempting to do this, I tried giving her a two -sound 

combination to spell.  Instead of òShow me cató I said òShow me ca.ó  She could do it!  

òShow me ac.ó  She could do it.  It only took a few sessions, and she was able to begin 

spelling short a words.  We repeated the process with each short vowel.  She went on 

to learn to read like a pro, using my materials, with never a hint that she had trouble 

getting started.  She made straight Aõs when she entered first grade.  She is now tak-

ing pre -med courses in college. 

12. I went back to work, teaching first grade in Cordova, Tennessee.  I used all the teach-

ing techniques I had learned, but I had one student who still could not read short 

vowel words.  One day, as I was tutoring him, we stumbled upon a method that 

helped him òcrack the code.ó  We were working with a set of flashcards I had made 

that included short a word cards and separate cards with the matching pictures.  

They were the exact words from the very first story in the basal reader, which he was 

still unable to read.  I placed the pictures on the table and we played a game.  I said 

the sounds for each picture òlike a robot,ó with a pause between each letter sound.  

òCé.aé..t.ó  He had to listen carefully and put the sounds together mentally to find 

the correct picture.  He could do it!  Then I put the word cards on the table.  Again, I 

said the separate sounds for each word.  He could find the correct word card, and 

then say the word!  Next we reviewed a few sight words from the story using color -

coded flashcards.  I finally handed him the reading book, and let him try reading the 

story.  He could read it!  He read it comfortably, without stumbling over the words.  

13. I was so amazed with the success of the òrobot gameó that I took the time over the 

summer break to make sets of pictures and color -coded word cards for every phonics 

pattern taught in the whole first grade basal program.  I made a set for each first 

grade teacher at our school.  When we started back to school in the fall,  I followed 
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the same procedure described above (see 12), placing the picture and word cards in a 

pocket chart so I could work with the whole class.  This worked amazingly well.  We 

went through the routine the first thing every morning, introducing a new set of 

cards every day.  Combined with the use of phonogram flashcards, sound charts 

(which now incorporated my sound story pictures), and daily spelling dictation using 

the new phonics patterns, the class made excellent progress.   

14. One summer I received a call from Chris Bogardus in North Carolina.  He had creat-

ed a web site using color coding to help older students with their reading.  He had 

seen my color-coded materials on my web site, and wanted me to test his materials 

with my students.  My first graders were too young to read most of the poems on his 

site, so I decided to incorporate some of his ideas into my own materials.  I had been 

using color -coded vowels on my flash cards, wall charts, and a few word lists, but not 

in the sentences and stories.  I rewrote the student books I had made, color -coding all 

of the words, sentences, and stories, using my original color -coding scheme and the 

same font Chris used on his web site.  As I put these books together on the computer, 

I realized I could arrange the pictures and words, placing them on opposite pages to 

recreate the òrobot gameó without using cards in a pocket chart.  We could play the 

game directly in the book.  I projected the book pages on a large screen in the class-

room, and the whole class played the game from the screen, using a long pointer to 

point to the pictures and words.   We used this routine in class throughout the year 

to compliment the basal reading program.  During the daily dictation period we 

spelled words with the new pattern, as usual.  I also began a routine in which I read 

each new practice story aloud to the students.  We discussed the story, and then read 

it together several times, first echo reading, then reading all together, and finally 

having the class read in unison without my help.  The students then reread the new 

phonetic words and the same story from printed books in small groups. We worked 

with just my program until November.  We then continued my program along with 

the first grade basal reading program.  At that point the whole class could read the 

stories from the basal readers and do the related workbook pages with confidence, 

with no stumbling and guessing at words.  We finished the Phonetic Words And Sto-

ries books by about the end of February.  Then we started the advanced phonics pat-

terns book while we continued with the stories in the basal readers.  Those kids real-

ly took off with their reading!  This was the best progress overall I had ever seen in a 

class.  Every student finished the year reading at grade level or above.  

15. I began working with my young grandson at home to teach him the alphabet and dis-

covered that even my easiest materials were too hard for him.  He wasnõt able to re-

member the alphabet letters and their sounds, even using the sound story.  So I de-

veloped an alternate approach and the pages I created became the Learning The Al-

phabet books.  We used the sound story and played an alphabet lotto game to study 

the letters and sounds over a period of time without requiring òmasteryó of the mate-

rial.  I also created a handwriting book so that he could trace and copy large and 

small letters.  Slowly but surely he learned the letters and sounds, and he began 

reading short vowel words.  His sister, two years younger, didnõt want to be left out, 

so she worked with us, too.    

16. After retiring, I began keeping my grandchildren every day while their parents went 
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to work.  We spent an hour a day working on reading.  For a long time my grandson 

pronounced the sounds in each word one at a time instead of putting the sounds to-

gether smoothly.  I started covering the last letter in each word to let him slide the 

first two letter sounds together, then I uncovered the last letter to let him complete 

the word.  This worked for him, and he slowly overcame the habit of saying the 

sounds separately.  To counteract this tendency, I tried using short vowel word lists 

that began with the same two letters, instead of the rhyming lists that I previously 

used.  A check of reading research online showed that some researchers were using 

the same idea, and I rewrote the short vowel materials to group words by beginning 

sounds instead of rhyming patterns.  This is called body -coda decoding.  (Note: I have 

now incorporated both rhyming and body -coda word lists into my teaching materials.  

I realized that some students do better one way, and other students catch on more 

quickly the other way.  Having students study both types of lists seems to promote 

the most progress.  See 18 below.)     

17. With daily lessons, my grandchildren were able to go on to complete the rest of my 

reading program with no problems, including the advanced materials and all of the 

books on the trade book list, before my grandson started first grade.  His sister en-

tered kindergarten the same year, reading at an early second grade reading level.     

18. During the 2014 -2015 school year, I tutored a kindergarten student who was having 

difficulty remembering all of her alphabet letters and their sounds.  We went through 

my usual routine, and began working on two -sound oral blending skills to prepare her 

for reading short vowel words.  She could spell short vowel words with plastic letters, 

and she could pronounce two -letter combinations such as ba, ca, da and ab, ac, ad, but 

she was still not able to read three -letter short vowel words very well.   She was read-

ing them in a laborious, halting way.  I thought carefully about the exact sub -skills 

she needed to read the words, and realized that she needed to read rhyming word 

lists first, and then the same words arranged in a second list in which the words that 

began the same way were grouped together (body -coda).  By doing this, she would 

learn to substitute beginning consonant sounds (when reading the rhyming lists) and 

ending consonant sounds (when reading the body -coda lists).  I created a short vowel 

book with this structure, using color -coding for the vowels.  We had previously tried 

the picture -word òrobot gameó without success.  So this book had just the words - no 

pictures.  I had my student read the lists, working with one short vowel per lesson.  

She read both types of word lists, rhyming and body -coda, one after the other.  She 

immediately began reading short vowel words and sentences with confidence, and 

rapidly became more fluent.  Soon she began spelling and reading words and stories 

in the first phonogram pattern book with no trouble at all.  After seeing her success, I 

changed my Short Vowels For Beginning Readers  book from body -coda lists to rhym-

ing lists, creating the Rhyming Short Vowel Words And Sentences  book. 

19. In the long run, my teaching has always improved the most when I worked with stu-

dents who did not respond to my current teaching technique.   Many of the approach-

es I use were developed by trial and error, working directly with individual students.  

As those students taught me what would work, I kept adding to my òbag of tricksó to 

help children learn.  I hope that sharing them with you will be of benefit to you and 

your students.  
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A Sound Story  

About Audrey and Brad  

Part 1  
 

One Saturday morning, Audrey and Brad sat in the 

den, watching the pendulum swing back and forth on 

the clock on the wall, òt, t, t, t.ó  They were bored.   

 

T t  

òHey, Mom,ó said Brad.  òCan we walk down to the 

park?ó  òYes,ó said Mom.  òBut we must be back in 

time for your violin lessons.ó  Soon Audrey and Brad 

were swinging as high as they could at the park.  

They could hear the loud sound of the chains 

screeching as they went back and forth, òi, i, i, 

i.ó                   (i/in)  

 

I i  

Then they jumped down and ran around the park 

playing chase.  Before long, they were out of breath.  

Brad could hear himself breathing hard, òh, h, h, h.ó 

 

H h 

They all walked home and Mom drove them to their 

violin lessons.  Mrs. Russ was pleased to see them.  

òDid you practice every day?ó she said.  òI did,ó said 

Audrey quickly.  Brad replied that he had practiced, 

too.                                                               (i/island)  

 

Ɯ i 

Soon they were playing music.  Each violin made a 

beautiful sound as they pulled their bows across the 

strings.  The sound was òl, l, l, l, l.ó 

 

L l 
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Just as they arrived home from their music lesson, 

they heard the òn, n, nó sound of the engine on a big 

delivery truck.  It pulled into their driveway and the 

delivery man handed Mom a package.  Audrey and 

Brad were pleased to see that new books had arrived 

from their book club.                                                     

 

N n 

As they went into the house, they could see dark clouds 

gathering overhead.  Soon, lightning was flashing and 

rain was pouring down.  The wind blew hard enough to 

make the branches on the trees sway back and forth.  

Audrey and Brad could hear the sound of the wind 

forcing itõs way into the house around the front door, 

òwwwwww.ó                                               

 

W w 

òWell,ó said Mom.  òThe weather is so bad, this is the 

perfect time to go over your math facts.ó  It was Bradõs 

turn to go first.  òUuuuhhh,ó was all he could say as he 

looked at the flashcards.  He had not been practicing 

his math facts.  When Audrey had her turn, she got 

every one right.                                   (u/up)                                                                         

 

U u 

They ate lunch and then Audrey and Brad and Dad got 

into the car to go to basketball practice.  The wind had 

stopped blowing, but it was still drizzling.  At the gym, all 

the kids on the team warmed up by dribbling a basketball.  

òB, b, b, b,ó was the sound of the balls bouncing on the 

hardwood floor.  Then they practiced passing and shooting.                                                       

 

B b 

After basketball practice they went home.  Soon, Mom 

called Audrey and Brad to dinner.  òMmmmmm,ó they 

said when they saw their plates.  They were having 

scrambled eggs, ham, and muffins.  It looked delicious.              

 

M m 
Just as they sat down to eat, they heard a loud 

òRrrrrró coming from the back yard.  They ran to look 

out the back door.  Chewie had cornered a 

neighborhood cat in the yard.  She was growling at the 

cat.     

 

R r 
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The cat had no intention of putting up with Chewie.  She 

reached out and scratched Chewie right on the nose, 

òfffff.ó  Chewie cried out in pain as the cat quickly jumped 

over the fence and ran away .            

 

F f  
òPoor, Chewie!ó said Brad.  òSheõll know to leave cats 

alone, next time.ó  He reached into the refrigerator 

and pulled out a soft drink.  òKssss,ó was the sound of 

the air rushing out as he pulled the tab off the can.  

 

X x  
After dinner, the whole family watched a movie 

together.  It was pretty good.  One character was a 

man who couldnõt hear very well.  He kept saying 

òEhh?ó whenever someone spoke to him.  He couldnõt 

understand a word they were saying.  òThat man 

should get hearing aides,ó said Mom.  òHe could hear 

much better with them.ó                                (e/egg) 

 

E e 

The following Monday morning, Audrey and Brad 

took the bus to school.  As Audrey slipped into her 

desk, she saw that a classmate had brought a snake 

to school in a cage.  They talked about the snake 

during science class.  It slithered around in its cage, 

flicking its tongue in and out with a soft òsssssó 

sound.                                         

 

S s 

Audrey worked hard all morning.  After lunch, her 

class went outside for recess.  She enjoyed jumping 

rope with her friends.  The rope made a òj, j, jó sound 

as it slapped the concrete.  

 

J j  
After recess Audrey realized that her throat was 

hurting.  It had been sore all day, but now it was 

worse.  Her teacher sent her to the office to see the 

school nurse.  Audrey opened her mouth wide and 

said òAhhhhó while the nurse examined her throat.  

Then the nurse took her temperature.  òYou donõt 

have a fever,ó said the nurse.  òIt will be all right for 

you to go back to class.ó                                  (o/ox)      

 

O o 
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Back in the classroom, Audrey  picked up her pencil 

to begin her afternoon assignment.  òCcc,ó the lead 

broke on her pencil as soon it touched the paper.  She 

reached into her desk to get out another sharpened 

pencil.  It was a good thing she had an extra one.  

 

C c 

At 2 oõclock, Audrey heard a knock at the door, òd, d, 

d.ó  It was her father, Dr. Davis, coming to help 

students work on the computers in the back of the 

room.  It wasnõt Audreyõs turn to work on the 

computers, today, so she smiled at her dad and then 

continued working on her assignment.  

 

D d 

At the end of the day, Audrey and Brad met their bus 

group in the hall. Their bus teacher waited for their 

group to be called.  As they stepped outside, they 

could barely see their bus in the distance, already on 

its way.  òAAAaaah!ó screamed Audrey and Brad.  All 

the children were upset.  òItõs OK,ó said the teacher.  

òWeõll call your parents to come pick you 

up.ó                                              (a/ant)      

 

A a 

The children waited in the office for their parents.  

They could hear the sound of the vacuum cleaner as 

Mrs. Taylor vacuumed the rug, òvvvvv.ó 

 

V v 
Brad was thirsty, so he asked for permission to go to 

the hall to get a drink of water.  He went straight to 

the water fountain.  He turned the handle and leaned 

over to swallow the gushing water.  òG, g, g, g,ó went 

the water as it streamed out of the faucet.  òG, g, g, 

g,ó went his throat as he guzzled the water.                                              

 

G g 

When Mom arrived at school she took them straight 

to the doctorõs office to get Audreyõs throat checked.  

She wanted to be sure it wasnõt strep throat.  As they 

waited in the waiting room, they watched the fish 

swim back and forth in the large aquarium.  They 

could hear the òP, p, p, pó sound of the air pump 

pushing air into the water.  

 

P p 
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Audrey looked up when she heard the òK, k, kó 

sound of the receptionistõs heels  stepping across 

the tile floor.  òI need to ask you a question about 

your insurance,ó said Mrs. Kendrick to Audreyõs 

mother.  òCertainly,ó said her mother, as she 

stepped to the office counter.  

 

K k 

When Audreyõs exam was finished, the doctor said 

that she didnõt have strep throat after all.  Mom 

was relieved.  As Audrey, Brad and Mom returned 

to their car, Brad accidentally stepped on a piece of 

yucky bubble gum.  òYyyy,ó he said.  He tried to 

scrape it off on the edge of the sidewalk.  

 

Y y 

Mom took the kids to the park on the way home.  

They sat at a picnic table and had a snack that she 

had packed.  It was a pretty day.  They could hear 

a mourning dove cooing in the distance, òcoo, coo, 

coo.ó                                                       (qu/quilt) 

 

Qu qu 
Suddenly they heard a loud buzzing sound, 

òzzzzzzz.ó  They turned to see an enormous swarm 

of bees moving through the air.  It landed in a pine 

tree near their picnic table.  Other bees flew 

around in the air nearby.  òLetõs go home,ó they all 

yelled in unison.  And that is exactly what they 

did.                                                                   

 

Z z  

 

Sight Words  

a        is as Ɯ 

A his has  

was    
An umbrella over a vowel indicates the short u sound.  

z 

z 

z 

z 

z 


